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The research entitled “Discourse Analysis of Questions in Teachers’ Talk”. This 
research was focused on investigating the type of questions and the purpose underlying 
the questions used by the teacher. The research used a qualitative descriptive study by 
observing classroom interaction specifically in teacher’s questions. The participants in 
this research were three English teachers from different vocational schools in Garut. The 
findings showed that the teacher applied various types of questions during teaching and 
learning with the most frequent use of convergent type of questions. It also was revealed 
that mostly the purpose underlying the teacher’s questioning was to encourage students’ 
thinking and focus on the content of the lesson. By the frequent number of convergent 
questions dominating during teaching and learning, it can be concluded that 
characteristics of teachers are the same. They still use typically a lower-level type of 
question. It was then suggested that teacher purposely plans and promotes a higher-level 
type of question for future classrooms.  
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 INTRODUCTION  
Teachers talk of classroom discourse, Cullen (1998) cited in Rosyidah (2018) stated that while 
the question of how much teachers talk is still important, more emphasis is given to how 
effectively they can facilitate learning and promote communicatively. Giving questions to the 
students is the best way applied by the teacher (Nurpahmi, 2015). Question is an as basic 
method implemented by the teacher to build interaction in the classroom and also to stimulate 
the students to perform their speaking skills in the target language.   
However, studies made by Daniel (2006) confirm that students have difficulties in using 
the language target and in interacting in the classroom. Nowadays, every student is mostly 
boring, silent in the class, shy to express their opinion and also shy to share their knowledge 
that they have been studied. Classroom interactions will happen when students respond to the 
teacher's questions and vice versa. This implies that students can actively participate in the 
classroom when they are questioned, and at the same time they need to answer the questions 
by using the target language. Moreover, students’ language proficiency can be improved 
through interactions between the teacher and the students and among the students themselves.   
Nevertheless, Cotton (2010) says that the content of the questions and how teachers ask 
them determines whether or not they are effective. Making effective questions for the classroom 
is not as easy as it looks. Common problem reveals that teachers are lack of consideration in 
making effective questions. In reality, effective questioning does not always happen, even 
among teachers with considerable experience in teaching (Hussin, 2006). Consequently, 
ineffectiveness questions will lead to misconception for the students. Another common problem 
found is that teachers pose too much domination on low-level questions.  
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Seeing this, there have been many studies related to this. Category of asking the question, 
they are many researches focusing on strategies of teacher’s question, such as Prabowo & 
Alfiyanti (2013), Sujariati et al. (2016),  
Erianti et al. (2018), Dos et al. (2016), Rahmah (2018), Andana (2018), Ndun (2015), 
Vebriyanto  (2015), and Erlinda & Dewi (2014). The result of the researches shows the teacher 
uses some strategies in asking the students in the classroom for instance (a) the teaching 
techniques used lecturing, group project, and small group discussion, (b) the seating 
arrangement, the students seating position changed, (c) the teacher give feedback when the 
students have difficulties, the teacher gives some clue to the students to help them understand 
the material given, (d) the teacher evaluates the students: the teacher given task and motivations 
for the students.  
From the previous studies, many researches focused on strategies of teacher’s questions. 
There is a limited number of researches examining the question performed by the teacher 
especially examining the types and purposes of the teacher’s question. Hence, this research 
investigated the types of questions and purposes underlying the questions used by English 
teachers during classroom interaction in vocational schools in Garut.   
  
Teacher Questions  
Questions can be described as utterances used to seek information on a specific subject (Meng 
et al. 2012:2603). Puliastuti (2008:1) adds that questions are the stimulus that forces students to 
think and learn so that they will easily comprehend the material in addition to develop their 
thinking skills. In short, questions are any utterances expressed to get the information related to 
a certain subject or material. Crawford (2000) also emphasized that teachers should not pressure 
students to respond with specified answers to their questions.   
Teacher questions can be defined as instructional cues or stimuli that convey to students 
the content elements to be learned and directions for what they are to do and how they are to 
do it (Cotton, 2001:1). Furthermore, Tsui (2012:2603) defines that teacher questions as all 
types and structures of utterances classified, either syntactically or functionally, as questions 
asked by the teacher before, during, and after instruction to elicit students’ responses. For low 
academic-achieving students, questions that ask for simple factual information/knowledge or 
questions that ask for understanding may be more successful, because those types of question 
require convergent responses (one correct answer).  For high academic-achieving students, 
teachers should ask more high-quality (openended) questions that are divergent (multiple 
correct answers). For these high academic-achieving students, teachers should also reduce the 
frequency of encouragement, praise, and teacher-directed discussion to let the students talk as 
much as possible.   
Types of Questions   
Enhancing students’ proficiency in the target language, teachers use different types of questions 
to make teaching effective. Types of questions are display and referential questions (Long and 
Sato, 1983 cited in Lightbown and Spada, 2013). In line with this, there are three types of 
questions based on Richards and Lockhart (1996). They are procedural, convergent, and 
divergent questions.  
Procedural Questions  
Procedural questions have to do with what is going on in the classroom, i.e., classroom 
management. Procedural questions are questions used by the teacher to check students’ 
assignments that had been completed, instructions for a task are clear, and students are ready 
for a new task. This type of question is for enhancing students in the content of the lesson, to 
facilitate their comprehension, and to promote classroom interaction. They could help students 
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finish activities and lessen the cognitive load on students by reminding them how to 
accomplish the activity. These are examples of procedural questions.   
 
Convergent Questions   
This type of question is asked for students to check whether they know the answer or not. 
Based on several studies, these kinds of questions are generally found in classroom interaction.  
Convergent questions usually encourage students to respond to the questions which focus on 
the main topic. Convergent questions are types of questions that produce only one acceptable 
answer or response from students. These types of questions have the purposes of demanding 
confirmation or agreement with factual or opinion information.   
Divergent Questions   
Divergent questions are mostly used for responses with the application, analysis, and synthesis 
levels. To use this, it requires a good preparation process, as well. Divergent questions often 
require students to analyze, synthesize, or evaluate a knowledge base and then project or 
predict different outcomes.   
Other scholars have explained the types of questions. For instance, Erickson (2007) stated 
that there are three types of questions that are factual, conceptual, and provocative. These types 
of questions are similar to the ones that have been discussed earlier. Factual questions are 
questions that are easily answered with simple answers. Conceptual questions might be ones 
that are convergent, divergent, or evaluative in construction. Provocative questions are ones 
that need complex answers.   
In this research, to solve research problems is to use types of questions based on Richard 
and Lockharts (1996), there are procedural, convergent, and divergent questions. Each of 
theory regarding the types of question has similarities. But, in this case, a more complete 
explanation of the type and purpose question in this research need is Richard and Lockharts 
(1996).  
Purposes of Questions  
Kauchak and Eggen as cited in Xiaoyan (2008) add that in the classroom, teacher’s questions 
serve several purposes. They are diagnostic, instructional, and motivational purposes. As a 
diagnostic tool, the teacher’s questions are used to diagnose what students know and how 
students think about certain topics. As an instructional function, the teacher’s questions can 
assist the students to study new information in the learning process. The last function according 
to Kauchak and Eggen is motivational. Teacher’s questions can be a tool that engages the 
students to be actively involved in the classroom discourse and encourage or challenge their 
thinking.   
Dealing with the purposes of teacher questions, as questions perform different characters in 
their types, they also are diverse in purposes. Richards and Lockhart (1996) define five different 
purposes behind teacher’s question in the classroom; 1) stimulate and maintain students’ 
interest, 2) encourages students to think and focus on the content of the lesson, 3) enable 
teachers to clarify what students have said, 4) encouraging students’ participation in a lesson, 
and lastly 5) to check students understanding.   
From the description above, the teacher's question has many purposes for language students, 
class interaction, and language class goals. Therefore, to solve research problems in this 
research is to use question purposes used by teachers based on Richards and Lockhart (1996) 
hence equal to the type of question theory.  
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This research was considered as a qualitative descriptive research as the source of the data was 
the teaching and learning process in the classroom's naturalistic environment. The data of this 
research were collected when the teaching and learning process was going on naturally (cf. 
Bogdan and Biklen, 2003: 3). The subjects of this research were, therefore, the three teachers 
in vocational schools in Garut, Indonesia. The data is gathered by observation. The data had 
been analyzed the use of Miles and Huberman (2014: 7) interactive version of data evaluation. 
That is, the data had been analyzed through three cyclical steps, specifically, data reduction, 
data display and conclusion drawing. 
 
FINDINGS  
After conducting the research, the data are gained from observing teachers in the classroom. 
In the observation, a total of three teachers asked 153 questions during the teaching and 
learning process. It is not surprising to see the big number of questions asked by the teachers 
since questioning is key too for instructing and evaluating in classrooms.  
 
 DISCUSSION    
Types of Questions  
This part deals with some findings obtained from all data analyzes. These findings are based 
on the problem statements of the research. They are teacher questions types and questions 
purposes. This research finds three kinds of questions proposed by Richards and Lockhart 
(1996), namely procedural, convergent, and divergent. The following table shows the number 
of each question types used by an individual teacher. (see in table 1)  
As described in the table 1, all the types of questions that are used by 3 teachers have a 
different number. Table 1. demonstrates that teachers mostly used convergent questions. The 
use of procedural questions is found in second number. The table also shows that the least 
number in teacher questioning types is divergent questions. When it is compared, it is clearly 
seen that there is a great difference in the distribution of procedural, convergent, and divergent 
questions that are used by teachers.  
 
 Purposes of Questions  
Teacher’s questions were made with certain intentions that contributed to the success of the 
teaching and learning process. Richards and Lockhart (1996) classified the questions into 
several purposes and the following table was intended to answer the second research question 
of the study. (see in table 2)  
The result indicated various purposes underlying the questions. From the total question, the 
most frequent use of questions was purposed to encourage students to think and focus on the 
lesson content. It was followed by the purpose of checking students’ understanding which 
gained 15 questions. Meanwhile, it was found 25 questions for encouraging participation and 
only 1 question was meant for clarifying what students said. After all, stimulating or 
maintaining students’ interest-purpose gained the least number which was 5. The analysis of 
individual purposes obtained is submitted below.  
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Question’s Type  
 Teachers     
Total  
1  2  3  
Number (f)  Number (f)  Number (f)  Number (f)  
1.  Procedural  9  9  20  38  
2.  Convergent  55  29  17  101  
3.  Divergent  6  4  4  14  
 Total  70  42  41  153  
Table 2.  








Question Purposes  Number  Total  
Teacher  
1   
Teacher  
2   
Teacher 
3  
Stimulate and maintain 
student interest  
0  0  5  5  
Encourages students to think 
and focus on the content of 
the lesson  
53  33  21  107  
Enable teachers to clarify 
what students has said  
1  0  0  1  
Encouraging  student  
participation in a lesson  
7  5  13  25  
To  check  students  
understanding  
9  4  2  15  
Total  70  42  41  153  
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Based on the result of the research problem about types of questions, the teacher uttered various 
types of questions in the teaching and learning process. The teacher used all the types of 
questions. The teacher frequently asked convergent instead of divergent and procedural 
questions. Most of the questions were given to engage 
students in the teaching material that was not using higher-level thinking. It was focusing on 
recalling previous information and requiring a short statement to answer the questions. The 
other questions’ types, such as procedural, was dominated the classroom interaction was 
dominated by divergent questions. It is the slightest questions used in the classroom interaction.  
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